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2. Abstract 
This project was a self-assessment process which we have consulted from the European 
Portfolio for Student Teachers of Languages (EPOSTL); the main aim was to reflect on the 
teaching experience in the five years of the Licenciatura en Lengua Inglesa program. This 
document was elaborated following two parts: Personal statement and self-assessment 
descriptive from the EPOSTL guide; this was developed during the period of one month 
and half in which 193 questions were responded about some specific topics like listening, 
reading, writing, culture, resources, etc. Finally, the EPOSTL has taught me that self-
assessment is effective in being aware of my teaching.  
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2.1 Resumen 
Este proyecto fue un proceso de auto-evaluación que hemos consultado del European 
Portfolio for Student Teachers of Languages (EPOSTL), el principal objetivo era 
reflexionar sobre la experiencia docente en los cinco años del programa de Licenciatura en 
Lengua Inglesa. Este documento fue elaborado siguientes dos partes: Declaración personal 
y auto-evaluación descriptiva de la guía EPOSTL; este fue desarrollado durante el período 
de un mes y medio en el que se respondieron 193 preguntas sobre algunos temas 
específicos como la escucha, lectura, escritura, cultura, recursos, etc. Por último, el 
EPOSTL me ha enseñado que la autoevaluación es efectiva, para ser consciente de mi 
enseñanza. 
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3. RATIONALE 
This project is a self- assessment from the European Portfolio for Student Teachers of 
Languages (EPOSTL), which contains some descriptors of language teaching, that are 
helpful to reflect and monitor on the didactic teaching and the necessary skills to teach 
language. The development of this project was based on two main issues which are 
personal statement and self-assessment. The personal statement mainly consists of the 
reflection on general questions related to teaching which are helpful at the beginning of the 
teacher education. The second issue is the self-assessment, it consists of ¨can-do¨ 
descriptors which facilitates the reflection and self-assessment of the things teachers are 
talented to do in their teaching. This study intends to show my reflection over the concept 
of teaching English and my experience as an English teacher in practicum and in an English 
institute. This document helps to self-assess, reflect, and criticize on the actions that we 
might or might not be doing well, to correct them and support their strengths. It contains 
many helpful tools such as journal, portfolios, and observation in order to promote meta-
cognitive reflection. These descriptors help to analyze some aspects like the learning styles 
and the multiple intelligences of learners, to take in to account that students have strengths 
and weaknesses and it is good to help them learn effectively taking advantage of their 
strengths and helping them to improve their weaknesses. Finally, I have to say that 
EPOSTL is seen as a key term in professional development since it is successful in 
fostering self-assessment which is one of the vital parts of learning. 
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4. Objectives 
1. To use as an instrument of reﬂection to identify my progress as an English language 
teacher. 
2. To facilitate self-assessment of developing the competence of English language 
teachers. 
3. To encourage English language teachers to reflect on the competences a teacher 
struggles to achieve and on the underlying knowledge which feeds these 
competences. 
4. To help English language teacher to be prepared for a future profession in a 
multiplicity of teaching settings. 
5. To promote discussions between English language teachers, learners, and mentors. 
6. To help English language teachers to be conscious of many teaching aspects when 
preparing a lesson. 
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5. DESCRIPTORS 
5.1 PERSONAL STATEMENT 
1. As learners of language in school, you already have had a lot of contact with teaching. 
What aspects – teacher’s qualities, practices etc. – of your own language teaching might 
influence how you wish or do not wish to teach? 
Experiences of being taught 
Positive: 
My high school experience was very helpful, since the 90% of the language I know 
today is due to the teachings I have learnt from my teachers. In the classes the teachers 
employed interesting group activities like debates, mini-projects, dialogues, and so on. As 
experience I have learned that as teachers we should take into account the likes and dislikes 
of every individual learner and prepare the classes based on the interest of the students in 
order to engage the learners and carry out an effective lesson. 
Negative:  
In a classroom the tutoring of the teacher is very important when the learners are 
preparing activities due to the fact that leading and directing give a clear understanding and 
help to develop tasks correctly, but based on my experiences the teacher I had was very 
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strict and she intrudes too much in order to receive positive results of the tasks, which is not 
too good, since this impedes learners from being autonomous. 
2. A) What aspects of teaching are you most looking forward to? 
As a teacher I would like to use meaningful tasks in my classes, I would like to 
create a rich classroom environment where students can be exposed to activate their 
language knowledge; analyzing CLT implementation in context.  Provide activities such as 
small conversation, conveying information, mind- map, listening activities about everyday 
life, so that learners will develop BICS and CALPS. 
 B) What aspects of teaching are you least looking forward to? 
I am not interested in teaching vocabulary word by word, on the grounds that 
learners need to see words in context to know how to use them. 
 
3. Expectations of your teacher education course 
A) What do you expect most from your teacher education? 
I am expecting to be an effective teacher, have a respectable relationship with my 
students, listen to them, try to understand them, be an autonomy and CLIL promoter, and 
be just with the grades each student deserves. 
b) What do you want most from your teacher education? 
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I want to establish an appropriate rapport with my students, learn to understand each 
one of them, recognize their different learning styles, prepare appropriate lessons that are 
not too easy or too difficult to frustrate them, employ inclusive teaching and strategies, and 
promote learners engagement through active learning. 
C) What do you think that your teacher educators expect from you? 
They are expecting from me to be a good leader and a successful professional, 
responsible, attentive, clear, supportive, efficient, and well organized to share my 
knowledge to prepare other people in the world. 
How important do you consider the following for a language teacher? Add your own 
ideas. Discuss with a partner and give reasons for your choices. How important?  
1. Cooperating with others. 
2. Good organizational skills. 
3. Being able to explain grammar 
4. Being able to plan an effective lesson. 
5. Elements of language 
6. Collaborative learning group 
7. Assessment 
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8. Teacher feedback 
9. Planning lesson 
10. Cooperation 
 
5.2 Self -assessment 
5.2.1 Curriculum 
1. Can I understand the requirements set in national and local curricula? 
Yes, because I have the clear understanding that curriculum refers to the Skills and 
knowledge students are expected to learn which contains the learning objectives (the 
lessons that the teacher teaches, books, videos, projects, readings, etc.) used in the course. 
2. Can I design language courses around the requirements of the national and local 
curricula? 
Yes, because after knowing the individual language learners I can see what 
educational purpose I have to achieve, the educational skills that will be useful, the 
organization, and finally, how they can be evaluated. 
3. Can I understand the principles formulated in relevant European documents? (E.g. 
Common European Framework of Reference, European Language Portfolio). 
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Yes, as language teacher I need to have clear the skills and knowledge that students 
need to learn/ improve in order to develop their communicative competence to be well 
prepared to deal with real life situations; taking into account the level of proficiency of the 
learners. 
4. Can I understand and integrate content of European documents (e.g. Common 
European Framework of Reference, European Language Portfolio) as appropriate in my 
teaching? 
Yes I can. I have learnt the principles which have been helpful in my teaching 
process since they gave me relevant ideas to support my class, and take learners through a 
better learning process. 
 
B. Aims and Needs 
1. Can I understand the personal, intellectual and cultural value of learning other 
languages? 
Yes, I can. The socio-cultural factors play an important role when learning a second 
language, for example self-confidence with a second language helps learners develop 
opportunity to be in connection with native speakers; learning a second language provides a 
mental consciousness and flexibility that build intellectual attractiveness moreover it 
teaches learners to live and have good relations with people from other countries. 
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2. Can I take account of overall, long-term aims based on needs and expectations? 
 Yes, I can take account of overall, long-term aims based on needs and 
expectations. Before planning a lesson I  need to know the clear objectives so that they can 
be carried out efficiently. The guía 22 will be a helpful resource since it consists of the 
achievement indicators of a learner when learning a second language and what is expected 
for each grade or specific grades to learn. 
 
3. Can I take into account differing motivations for learning another language? 
Yes, I have the clear understanding that motivation is one of the key factors that influence 
the success of foreign language learning. Without motivation there will be a failure to 
advance and make efforts. Furthermore, motivation is one of the important factors that may 
help the language learning process advance. 
 
4. Can I take into account the cognitive needs of learners (problem solving, drive for 
communication, acquiring knowledge etc.)? 
Yes, I can. As a facilitator, I have to take into account the different learning styles in 
education, detecting and understanding the styles of individual students. This will help me  
prepare for their perceptions and behaviors, take advantage of their strengths, and see this 
as an opportunity to correct their weaknesses; by detecting  them, by encouraging students, 
to reflect   upon them, and by creating teaching and learning atmosphere around them. 
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5. Can I take into account the affective needs of learners (sense of achievement, 
enjoyment etc.)? 
 Yes, in view of the fact that affective factors have a crucial importance on 
individual learners. When I identify each individual need such as: culture shock, attitude, 
motivation, ego, etc. I can help them cope with the fear that prevents them to become a 
successful student. 
 
6. Can I take into account and assess the expectations and impact of educational 
stakeholders (employers, parents, funding agencies etc.)? 
Yes, inasmuch as stakeholders are expecting to have a model to follow, a 
committed, dedicated, and responsible teacher, someone who is able to foster the autonomy 
of the learner, and that instead of acting like a transmitter of language, acts more as 
resource to shape successful learners. 
7. Can I take into account attainment target levels set in curricula (e.g. deriving from the 
Common European Framework of Reference)? 
Yes, thanks to what I learned in college. It is vital to take into account attainment 
target levels set in curricula, as the intention of the Common European Framework is to 
break the barriers between learners and communication; it will improve the transparency a 
course should have when providing a common base for the explicit description of the aims, 
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The Frame also outlines the levels of competition that allow to the students 'progress to 
measure in each learning stage and on a base for life. 
 
C. The Role of the Language Teacher 
1. Can I promote the value and benefits of language learning to learners, parents and 
others?  
Yes, I can. Through the organization of meetings to show parents, learners, and 
others the value of language and the way it works; giving them important messages like: 
language open job opportunities, learning teaches cultural awareness, language improves 
communicative skills, language helps to achieve future goals, and language is a life talent. 
It is important to say that parental and institutional influence in language is fundamental for 
learners, as they can provide invaluable support in the language learning processes. 
2. Can I appreciate and make use of the value added to the classroom environment by 
learners with diverse cultural backgrounds? 
Yes, I can. By engaging myself in positive interaction with my learners by 
designing activities to gain information about their cultural backgrounds, offering openings 
for my students to interact with me in a respectful informal way, avoiding the stereotypes 
and suppositions, avoiding neglecting the individual needs of my learners, Replying 
quickly to any conduct (non-verbal or verbal) that are intolerant or discriminatory, sharing 
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to my students implicitly that I am engaged with the cultural understanding differences, 
values and beliefs related to the diversity. This sends a message to the learners that in the 
classroom the culture is valued and respected.  
3. Can I take into account the knowledge of other languages learners may already 
possess and help them to build on this knowledge when learning additional languages? 
We usually join what we read into our own context, and we achieve new ideas 
deeply if we can relate to them  so, I can take into account the knowledge of other 
languages learners may already possess and help them to build on their knowledge when 
learning additional languages  through improving my curriculum using a variety of 
resources with the aim to make the material more culturally accessible, such as searching 
for resources that go beyond the textbooks and that will engage and involve students in the 
learning process for them to find elements that they can learn from, and also be connected 
to. 
4. Can I draw on appropriate theories of language, learning, culture etc. and relevant 
research findings to guide my teaching? 
Yes, I can. And consider that it is the most adequate decision to take, in view of the 
fact that using research findings to guide my lessons helps me to understand some key 
points, going beyond things that I think. Through some important researches I read during 
my academic process I have learned to control and solve many important issues of the 
classroom, like: how to teach listening, reading, speaking, and writing. 
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5. Can I critically assess my teaching on the basis of experience, learner feedback and 
learning outcomes and adapt it accordingly? 
I can assess my teachings based on my experiences by recognizing my 
shortcomings and find out what did not work well and what strategies I can use to improve 
it.  
 
6. Can I critically assess my teaching in relation to theoretical principles? 
 Yes, I can. It makes teaching both more effective and more efficient, but it 
requires commitment; effective teaching helps me to obtain relevant information from 
learners; such knowledge helps me to design my syllabus strategically so that my teaching 
may become more effective when being implemented in a classroom. Teaching is more 
effective and student learning is greater when a teacher provides a clear set of learning 
objectives. For example theoretical aspects in teaching grammar. 
 
7. Can I accept feedback from my peers and mentors and build this into my teaching?  
 Yes, accepting feedback is something I like to take advantage of to build up my 
teaching, and to make my classes more understandable where learners can feel comfortable 
and satisfied with the knowledge they are obtaining, as teacher to be I appreciate all the 
feedback I receive due to the fact that this is something positive for the improvement of my 
professional practices.  
 
18 
 
8. Can I observe my peers, recognize different methodological aspects of their teaching 
and offer them constructive feedback? 
  Yes, teacher should be open to both give and receive feedback positively for our 
professional growth, we need to know what we should learn now before it is too late; I have 
the capacity to give feedback to my peers in terms of different methodological aspects for 
the development and try of new strategies. This will help to ease exploration of necessities 
and motivational skills for the improvement of teaching skills in order to improve student 
learning. 
 
9. Can I locate relevant articles, journals and research findings relating to aspects of 
teaching and learning? 
 Yes, I can locate relevant articles, journals and research findings relating to 
aspects of teaching and learning like: Curriculum theory and practice, The common 
European framework, El Reto, How to teach English, The practice of English Language 
Teaching, Approaches and Methods in Language Teaching, Teaching Principles; and many 
others which have given to me significant results in my teaching lessons. 
 
10. Can I identify and investigate specific pedagogical/ didactic issues related to my 
learners or my teaching in the form of action research? 
 Yes, I can investigate and identify what I shall do with my students to help them 
understand the language. I need to find out which materials will be useful for my learners, 
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which is the best way to make evaluation to carry out the class in an effective way by 
making simulations, drilling, interactions, modeling, etc. Teacher with different integrated 
knowledge will have a great ability to help students to develop deep integrated 
understanding; this is why Investigation plays an important role in teaching. 
D. Institutional Resources and Constraints 
1. Can I assess how I might use the resources available in my school (OHP, computers, 
library etc.)? 
 Yes, if the institution has a video-beam I can take advantage and prepare slides 
for different activities and explanations so that I would not waste much time writing on the 
board, which could distract learner’s attention; I can also use it to project videos and 
develop oral tasks.  Reading is very effective because when we read, we learn new 
vocabulary and we are able to feed our knowledge gaining new information, so if the 
institution has a library I can ask my students to read different books and based on the 
information they read they can make speaking activities while others listen. 
 
2. Can I recognize the organizational constraints and resource limitations existent at my 
school and adapt my teaching accordingly? 
 Yes, taking into account that not all the schools have the sufficient resources to 
teach lessons moreover, I consider that a good teacher manages to make a class effective 
and understandable. If the institution does not have video-beam, then the use of flash-cards 
can be significant in the class, it may be useful for example in explanation of vocabulary 
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through drawings. If the institution does not count with a tape recorder, I can read an article 
or a dialogue while learners listen and answer questions in order to develop their listening 
skills. If the institution does not have reading books, I can provide worksheets where 
students can read comic articles, stories, etc. to develop their reading skills. 
 
 
5.2.2. Methodology 
 
A. Speaking/Spoken Interaction 
 
1. Can I create a supportive atmosphere that invites learners to take part in speaking 
activities? 
 Yes, I can. To create a speaking atmosphere I need to know what is the goal of 
my speaking exercise, do I want to teach speaking or accuracy; I can create activities for 
learners to talk about their experiences, events or technology topics, discussion in small 
groups or if the lesson is about an specific topic such as simple past, present progressive, 
past participle, and others, the learners have to speak but focusing on the specific topic. It is 
very important to know how and when to correct the learners when they speak to avoid 
frustration, especially with beginners, since nobody likes to make mistake in front of the 
whole class; it is needed to find the right time to give them feedback in view of the fact that 
this will help the students to feel more comfortable, safe and to speak more often. 
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2. Can I evaluate and select meaningful speaking and interactional activities to 
encourage learners of differing abilities to participate? 
 
 Yes, it is the teacher responsibility to create sufficient opportunity for learners to 
speak. Depending on the audience, I will know which type of activities I have to create; it 
may be less complex if I know the likes and interest of my learners. For example in an 
audience of adolescents, a good topic would be technology, asking them to talk about how 
it was before, how it is now, which positive or negative aspect it brought to their life, etc. 
with children I could use topics related to TV programs where they can share about their 
favorite and talk about the things they like of it. 
 
3. Can I evaluate and select meaningful speaking and interactional activities to 
encourage learners to express their opinions, identity, culture etc.? 
 
Yes, by using topics like Christmas eve, New year, Holy week, love and friendship 
day, mother’s day, father’s day, and others. where students can share about the way they 
celebrate it in their culture, the things they eat, the practices they make, the meaning or 
importance they has for them. This will increase the desire of students to interact and 
participate in the class. 
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4. Can I evaluate and select a range of meaningful speaking and interactional activities 
to develop fluency (discussion, role play, problem solving etc.)? 
Yes, since activities such as role plays are effective to animate and impress learners 
and create a good learning atmosphere; discussions are also good because it helps learners 
to express their position whether they are in agreement or not with what others say and 
why; to engage them productively. When I do interactional activities in the classrooms they 
help as linguistic aids for students, as well as endow them of the suitable skills for the 
communication.  
5. Can I evaluate and select different activities to help learners to become aware of and 
use different text types (telephone conversations, transactions, speeches etc.)? 
Yes, I can. I have the clear understanding that language is more than just teaching 
vocabulary, focusing on the content is relevant. Telephone conversations, transactions, 
speeches etc. are the day by day situations that learners have to face. To help them improve 
their skills I can provide these types of activities in class to give them the advantage to face 
real life situations with more facility, incorporating key vocabulary which will be essential 
for their production.  
6. Can I evaluate and select a variety of materials to stimulate speaking activities (visual 
aids, texts, authentic materials etc.)? 
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Yes, I can provide activities like picture narrating, where learners will have to tell a 
story taking place in some sequential pictures; find the difference, where there is given to 
learners two different pictures, for example a boy playing soccer and another playing 
basketball, where learners are asked to tell the similarities or differences in the pictures. 
These activities will make students more active and make their learning more meaningful. 
7. Can I evaluate and select activities which help learners to participate in ongoing 
spoken exchanges (conversations, transactions etc.) and to initiate or respond to 
utterances appropriately? 
Yes, I can organize speaking activities where learners are asked to perform 
conversation imagining that they are in specific places like: supermarket, bus stop, airport, 
restaurant, mall, bank, etc. I can also provide videos of conversations in my lessons. This 
will help learners to be aware and to be prepared to face real life situations.  
8. Can I evaluate and select various activities to help learners to identify and use typical 
features of spoken language (informal language, fillers etc.)?  
Yes, I can. Informal English is often used in in everyday conversation, in the 
internet chat room or in quick, personal e-mails; it is good to prepare learners to feel 
comfortable when they face it. I can include in my classes songs, videos, movies, video-
games, etc. And assign learners to do dialogues, role-plays, and more in order to practice, 
explaining to them the different vocabulary and making comparison between formal and 
informal English. 
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9. Can I help learners to use communication strategies (asking for clarification, 
comprehension checks etc.) and compensation strategies (paraphrasing, simplification 
etc.) when engaging in spoken interaction? 
Yes, I can. Due to the lack of linguistic resources I always find learners who 
regularly face communications problems when speaking. When learners do not know the 
meaning of a word in English I sometimes explain it to them by making sounds, making 
mimics or descriptions for them to understand. I always encourage them not to switch from 
one language to the next to avoid communication problems; in my classes I always provide 
fun activities such as guess the meaning intelligently, miming, descriptions, etc. These 
activities may be helpful for learners because they will be prepared to overcome these 
difficulties. 
10. Can I evaluate and select a variety of techniques to make learners aware of, 
discriminate and help them to pronounce sounds in the target language? 
 Yes, I can. But this has been a challenge since there are many aspects like learners 
attitude, age, phonetic, and phonologic problems that have to be taken into account when 
helping learners to pronounce sounds in the target language. I have proved that reading 
aloud causes improvements in pronunciation, linking is also good for pronunciation 
improvement of English learners; I have even ask learners to bring a mirror to the class so 
that they can look at the position of their mouth when pronouncing words or reading. These 
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activities help learners to handle difficulties in oral communication and to avoid affecting 
learner’s self-confidence because of limited pronunciation skills. 
 
11. Can I evaluate and select a variety of techniques to make learners aware of and help 
them to use stress, rhythm and intonation? 
Yes, I can. Promoting reading activities in my classes where I highlight to my 
students the rise and the fall of the voice (tone), and the volume. I can let them practice by 
watching conversation videos and find or in which type of sentences the tone is likely to 
change or the volume is likely to change. I can assign learners to make dialogues in small 
groups where they will interact giving the floor to their companion or taking their turn in a 
conversation. And answering questions taking advantage of the use of negative, positive, 
and interrogative sentences.  
12. Can I evaluate and select a range of oral activities to develop accuracy (grammar, 
word choice etc.)? 
Yes, I can. Activities such as scrabble, password, mouth diagrams and photographs, 
crossword puzzles, tongue twisters, audio, comic strips, draw word meanings, graphic 
Organizers, idioms, music, videos, oral readings, roleplays, simulating activities, dialogues, 
dramatizing, etc. will help expand the vocabulary and grammar of my learners to develop 
background knowledge. 
26 
 
 
B. Writing/Written Interaction 
1. Can I evaluate and select meaningful activities to encourage learners to develop their 
creative potential? 
Yes, I can. By designing adequate material for appropriate learners, activities that 
include the four skills, activities that learners can develop independently, developing 
materials that focus learner’s attention in special at the beginning of the lesson (warming 
up), taking into account the interest and likes of the learners in order to encourage them to 
participate in the activities, conducting lessons that encourage learners to use their previous 
knowledge. 
 
2. Can I evaluate and select a range of meaningful writing activities to help learners 
become aware of and use appropriate language for different text types (letters, stories, 
reports etc.)? 
Yes, I can. Through telling them the importance of writing which is to develop and 
communicate ideas and providing poems, stories, reports, letters, etc. in this learners will be 
familiarized and see the different characteristics between the different activities; also 
assigning learners to prepare by themselves one or several of these, so that they may 
practice and be aware of the way they are written. 
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3. Can I evaluate and select texts in a variety of text types to function as good examples 
for the learners’ writing? 
Yes, I can provide text types that contain narrative, report, biography, interview, 
explanations, procedure, description, news report, etc. Each one of these has typical forms 
to be structured and associated with particular types of vocabulary and grammatical 
characteristics that will work as good examples for the learners’ writing. 
4. Can I evaluate and select a variety of materials to stimulate writing (authentic 
materials, visual aids etc.)? 
Yes, I can. Learners always need someone to guide them or to give them ideas that 
inspire them to write. When I am conducting a written activity I always provide a collection 
of pictures and information that they can choose, plan an outgoing event to places of 
interest, provide a sample diary and assign them to write a sentence about the events of 
each day. 
5. Can I evaluate and select activities which help learners to participate in written 
exchanges (emails, job applications etc.) and to initiate or respond to texts appropriately? 
Yes, I can. Through pair works, simulation of real situations writing a letter for a 
special permission in an airport, writing a letter to a friend/boss/family, etc. where learners 
will exchange information/opinion, express feelings, and emotions. These activities will be 
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useful for learners to gain understanding and develop their ability to be open when they 
face these real situations. 
6. Can I help learners to gather and share information for their writing tasks? 
Yes, I can. Assigning learners to write specific books of their interest, then on a 
specific day, organize a special activity like ¨reading day¨ where learners will share their 
book to others. I can also assign them to conduct a class magazine or newspaper that they 
will carry home for their parents to read. Assign them to make mini-projects that the 
principals and other school members will read. 
7. Can I help learners to plan and structure written texts (e.g. by using mind maps, 
outlines etc.)? 
Yes, I can. In first place by providing an example of the written task that learners 
will have to write; in the example I can underline the different part of the written task while 
explaining, so that learners can have a guide. Second, I can write different topics on the 
board where learners will choose the one that they are most interested in. Third, learners 
will organize or set up their ideas with an outline. Finally, they will write their written 
paper formally.  
8. Can I help learners to monitor, reflect on, edit and improve their own writing? 
Yes, in first place, motivating and showing them the importance of improving their 
writing skills, since  some learners are more interested in speaking; telling them that it is 
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not only important to speak , but also to write due to the fact that writing will be necessary 
for them, especially when they need to write a letter for a job, an important permission, and 
so on. Then, I can give to each learner a short reading with some errors and they will try to 
correct the most amounts of errors they can, and then check the answer openly with the 
entire classroom. This may help learners to be more careful when they are developing their 
own writing. 
9. Can I use peer-assessment and feedback to assist the writing process? 
Yes, I can. This will be good for learners since they will have the advantage to 
learners reflect on their own writings while correcting others. I can make students give 
grades based on assessments by providing guidelines to them (content, organization of 
content, expression of ideas, etc.) so that they will have clear ideas when evaluating and 
would not have any peer misunderstanding.  
10. Can I use a variety of techniques to help learners to develop awareness of the 
structure, coherence and cohesion of a text and produce texts accordingly? 
Yes, I can. By introducing text structures (description, sequence, problem and 
solution, cause and effect, and compare and contrast), introducing a model using graphic 
organizer, showing example of different paragraphs structures, assigning students to write 
text that follow an specific structure, teaching them structuring signals ( transition words, 
punctuation marks, etc.). These techniques will be helpful for learners to understand to 
organize text structures and produce texts accordingly. 
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11. Can I evaluate and select a variety of techniques to make learners aware of and use 
spelling patterns and irregular spelling? 
Yes, I can provide techniques like the finding the derivation of a word; saying letter 
names to a rhythmic, pronouncing words loud as it is spelt, looking for word within a word. 
Learning spelling varies, while some learners focus on the looks of the word, others focus 
on the sound that the word has or some may combine the two; that’s why teacher should 
provide techniques of different types in view of the fact that learners are different and learn 
differently. This will help them to progress in their writing and release their creativity. 
12. Can I evaluate and select writing activities to consolidate learning (grammar, 
vocabulary, spelling etc.)? 
 Yes, I can. By providing writing activities where learners will be asked to identify 
missing words, assigning learners to write text and then exchange it with the whole class 
and ask them to identify 3 or 4 strength and weakness providing an advice for 
improvement, sequencing activity, working in pair to set target for each other, identifying 
key points in a text are activities to consolidate learning.  
 
C. Listening 
1. Can I select texts appropriate to the needs, interests and language level of the 
learners? 
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Yes, I can. This is a challenging task that requires commitment, responsibility, and 
dedication since in a classroom there may be learners that are showing much diversity in 
their needs and interests. Based on learner’s needs, level, and interest, I can search for 
appropriate text that they have little knowledge about, texts that contains pictures or figures 
that support, texts with pre-reading questions, and many others are the types of readings 
that will give learners the opportunity to participate actively in the class lessons and ensure 
effective learning for all in the classroom. 
2. Can I provide a range of pre-listening activities which help learners to orientate 
themselves to a text? 
Yes, I can. One of the activities I usually do are predictions, if there are images I ask 
them to predict what the task is going to be about and if not I draw something quickly 
related to the topic and ask them to do the same. Letting learner reading the comprehensive 
questions is also a fruitful for them to guess or imagine what the topic will be about. I can 
even make learners answer the questions guessing the correct answer. These are some pre-
listening activities that will help learners to orientate in a text, so that listening may become 
easier by itself. 
3. Can I encourage learners to use their knowledge of a topic and their expectations 
about a text when listening? 
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Yes, I can. By asking learners to share orally what they know about the topic or 
with a word association task where learners will share their prior knowledge before they 
listen to the passage.  
4. Can I design and select different activities in order to practice and develop different 
listening strategies (listening for gist, specific c information etc.)? 
Yes, there are a large amount of different activities that I can use to develop 
different listening strategies; music and sound effects is one that I can use, where learners 
have to listen to a song and fill the missing words in the blanks; news and radio genres, 
where students will listen to a news broadcast and have to tell details of different news; 
stories, where learners will listen to an unfinished story and guess the final part of it; 
correct the mistakes, where learner will listen to an audio with a content that they are 
familiar with and they will have to say what are the mistakes that were in the audio; and 
many others. 
5. Can I design and select different activities which help learners to recognize and 
interpret typical features of spoken language (tone of voice, intonation, style of speaking 
etc.)? 
Yes, I can design activities that will demand learners to look at the potential 
responses people make in different situations, activities that demand learners to see how 
and why spoken language might vary into many factors. For example: depending on the 
tone of voice or intonation asks them questions like: who do you think they are speaking 
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to? What do you think he/she is going to answer? Where do you think they are? This will 
help learners to see that by recognizing and interpreting typical features of spoken language 
can help them to understand that language varies depending on the situation. 
6. Can I help learners to apply strategies to cope with typical aspects of spoken language 
(background noise, redundancy etc.)? 
Yes, I can. Learners may have this type of behavior because of nerves and fear to 
speak in public. I can help them to cope with this typical aspect advising them to relax at 
the moment of speaking, to take their time, breathe deeply, I can also assign many speaking 
activities in class  so that learners will practice, take confidence and be better little by little 
with their experience. 
7. Can I help learners to apply strategies to cope with difficult or unknown vocabulary of 
a text? 
Yes, I can encourage learners to ignore unknown vocabulary items, since it is 
difficult even for learners which their first language is English to know every single word 
of the text. If they ignore it, further ahead in the reading they may find out what is the 
meaning of the word with the context. I can also encourage learners to infer the meaning of 
an unknown word, the information or content that the text contains may help to guess the 
meaning. Encouraging learners to make associations between concepts, such as similarities, 
differences, or cause-effect and many others are helpful tactics to overcome unknown 
vocabulary in a text. 
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8. Can I evaluate and select a variety of post-listening tasks to provide a bridge between 
listening and other skills?  
Yes, I can select multiple-choice questions; open questions where learners will be 
asked to answer some specific information based on the information they understood; other 
could be asking about the attitude of the speaker (happy, sad, angry, upset…); note taking 
and gaps filling, where learners will have to take notes and at the end I can hand the 
worksheets to them where they will have to complete the information, not necessary with 
the original word, they could use synonyms; give the right answer, which consist of giving 
wrong answers to some specific questions and learners will have to say if it is true or false 
and support their answer.  
 
D. Reading  
1. Can I select texts appropriate to the needs, interests and language level of the 
learners? 
Absolutely, according to the topic that the learners are learning, I select a text that 
encompasses the appropriate vocabulary, the grammar tenses that they are acquiring and 
the kind of text according to their ages and personalities. For the lower levels, most of the 
texts are on simple present tense due to the fact that the topics for these grades are based on 
simple facts, habits or general culture.   
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2. Can I provide a range of pre-reading activities to help learners to orientate themselves 
to a text?  
Yes, I can. Before of the reading activity, I usually tell students a story related to the 
topic of the reading, they always tell their points of view. If it is not a story, I show a video 
that help learners associate the pre- activity with the main activity. It seems always to be an 
enjoyable time for them because they are entertained and gaining some kind of academicals 
awareness. 
3. Can I encourage learners to use their knowledge of a topic and their expectations 
about a text when reading?  
Part of the time I can, I ask learners to think about for a short time about what are 
they seeing on the texts, they see the words, I invite them to look to the drawings or 
pictures and they start to tell their ideas. Many of the students know the meaning of some 
words and they relate them to the pictures. For instance, in 7th grade, when I start reading, I 
encourage students to read aloud with me and I emphasize pronunciation when I get to the 
present progressive tenses of the text, they analyze them by looking at the verb I am saying 
and immediately they get the meaning of what they are reading. They use many of their 
background knowledge and use a lot of guessing. 
4. Can I apply appropriate ways of reading a text in class (e.g. aloud, silently, in groups 
etc.)?  
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As I said before, I read aloud when reading a text, the students read mentally and 
chorally with me, but I also invite learners to be in pairs to do the reading. One student read 
and the other listens and vice versa. The implementation of this activity is regularly in order 
to avoid distraction and disciplinary issues. 
5. Can I set different activities in order to practice and develop different reading 
strategies according to the purpose of reading (skimming, scanning etc.)? 
Yes, I can. When I finish reading, I invite learners to highlight the verbs that they 
see, later, they have to highlight the unknown words, as well as the adjectives and nouns. 
When they finish, I always make students draw a box of 4 columns, one for pronouns, and 
another for verbs, nouns and adjectives. Because of they have already highlighted the 
words; they only have to locate the words on the respective columns. 
 6. Can I help learners to develop different strategies to cope with difficult or unknown 
vocabulary in a text?  
Yes, I can. The use of the dictionary in my class is mandatory; I do not come with 
other strategy that would not be looking in the dictionary the unknown words. I avoid 
students to ask me the meaning of the words; they have to be autonomous and creative. 
Sometimes, I tell learners to read part of the text that contains the unknown word and ask 
them to come with some ideas depending of the vocabulary they are familiar with, the 
actions pronouns are doing, the pictures etc.. 
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7. Can I evaluate and select a variety of post-reading tasks to provide a bridge between 
reading and other skills?  
Yes, I can. Before getting and engagement about the topic and developing students’ 
skills, I select some readings to help learners getting engaged about the context, helping 
learners to know the vocabulary required in order to comprehend and gain awareness about 
the topic.  
8. Can I recommend books appropriate to the needs, interests and language level of the 
learners?  
Yes, I can. There are many books that are appropriate for the learners according to 
their language level and ages. For elementary learners, simplified books are recommended 
in order to enhance students’ vocabulary, reading skills, and pronunciation, and the 
important thing to choose a book is that this must be entertained and interesting, example of 
some children books are: Fantastic Mr fox by Roald Dahl, the curious incident of the dog in 
the night-time by Mark Haddon. For elementary levels, Side by side by Steven J. Molinsky, 
contains plenty of readings that are entertained and easier to understand, this book has 
different editions according to the learners’ levels and English topics. For intermediate 
levels: The old man and the sea by Ernest Hemmingway, skyjack by Tim Vicary. 
9. Can I help learners to develop critical reading skills (reflection, interpretation, 
analysis etc.)?  
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Yes, I can. After every reading task, there is always a reflection about it, learners 
know that every reading or different kind of activities are link to a reflection or analysis for 
their lives. So, one of my guidelines is that I say a short reflection about the reading and I 
help learners to come to other ideas, another one is that I ask different questions to foster 
learners’ critical thinking. 
E. Grammar  
1. Can I introduce a grammatical item and help learners to practice it through 
meaningful contexts and appropriate text?. 
Yes, I can. The introduction of grammar contents is not a problem if the students 
really understand what the real purpose of it is. I try to introduce grammar by 
contextualizing the topics with their life, their routines, their friends, preferences and 
homes. By doing that, they understand better and they can be more creative at the time they 
have to write their own compositions. 
2. Can I introduce, and help students to deal with, new or unknown items of grammar in 
a variety of ways (teacher presentation, awareness-raising, discovery etc.)?  
Yes, I can. The most common way I implement to introduce new grammar items is 
the presentation of them through videos, images, movies and explanations in the class. 
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3. Can I deal with questions learners may ask about grammar and, if necessary, refer to 
appropriate grammar reference books? 
Yes, I can. If a student is confused or kind of lost I prefer to do a brief personal 
explanation in order to continue with the rhythm of the class and I never leave go home the 
students with unanswered questions, unfortunately, I cannot give them book references 
because of limited time in class. 
4. Can I use grammatical metalanguage if and when appropriate to the learners’ needs?  
Yes, I can. When explaining grammatical items, I always refer to words by naming 
them as they are called. I started a process in which I have been reinforcing what they are 
studying in their Spanish course. So, it is very important to use metalanguage in order to 
help learners understand what they are learning and thanks to that, there will be a wider 
range of vocabulary to students play with. 
5. Can I evaluate and select grammatical exercises and activities, which support learning 
and encourage oral and written communication? 
Every time, I personally believe that the grammatical exercises to be implemented 
in class by the learners should be carefully evaluated according to the vocabulary they are 
implemented, the process they are going through, the language level students have and 
these exercises should be well chosen to give continuity to other skills. For example, a 
simple present exercise can be implemented to practice the written skill by following the 
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examples and create a report about daily routines, also through the implementation of the 
grammar exercise; students can develop their communicative skill by practicing dialogues. 
The fact that learners know how to write something in English, make them feel more 
confident about talking and interacting among others without thinking if they are wrong. 
F. Vocabulary 
1. Can I evaluate and select a variety of activities which help learners to learn 
vocabulary? 
Yes, I can.  A good way to introduce new vocabulary to learners is by providing text 
or audios, since learners need to see those words in action. After learners read the texts I 
can ask them to do exercises like matching words from the text with their corresponding 
definition; I can provide a variety of words and ask them to look up in the text words that 
have the opposite meaning; I can also provide some words on from the text that learners are 
familiar with and one learner will choose one word and make miming or drawings, while 
the others will try to guess the meaning; and playing bingo. All these activities are helpful 
to give learners new language input. 
2. Can I evaluate and select tasks which help learners to use new vocabulary in oral and 
written contexts? 
Yes, I can. With descriptions asking learners to talk about a specific photo from the 
newspaper or a recent experience that they had related to the vocabulary; I can give learners 
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a text that contains blank spaces, where they will have to read and complete the text using 
the vocabulary that best fits; assigning learners to make a mind-map where they will have 
to think of words they can use to describe a detailed topic. These activities will help 
learners to use new vocabulary both orally and in written form. 
3. Can I evaluate and select activities which enhance learners’ awareness of register 
differences? 
Yes, I can. I can enhance learners’ awareness through examining the structure and 
use of English and Spanish, showing them the organization of the words using visual cues 
so that they can see the variances. The origins of the words can also be used to see patterns 
in words information. I can also enhance awareness to learners by building a positive 
attitude in them, encourage them to take risk so that learners may become more active and 
have more responsibility with their own learning process. Some activities that can be 
developed are open discussions, I can ask learners how many languages they speak and 
how well they speak them, synonyms and expressions, where learners will look at the 
various meaning a word can have, social register which is the formality and informality that 
we can use to talk to certain people, etc. 
G. Culture 
1. Can I evaluate and select a variety of texts, source materials and activities which 
awaken learners’ interest in and help them to develop their knowledge and 
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understanding of their own and the other language culture (cultural facts, events, 
attitudes and identity etc.)? 
Yes, I can. By providing texts, audio recording, visual aids (maps, photographs, 
diagram, cartoon), that contains interesting information from other cultures, where learners 
will develop themselves in an intercultural perspective. Assign learners to compare what 
they have learned with experiences of their own culture. Activities that involve 
understanding, writing and discussion. It is important to have into account the gender and 
the age of the learners which may help to select the right topics and activity that will draw 
the interest and attention of the learner and make a more interesting class for them.  
2. Can I create opportunities for learners to explore the culture of target language 
communities out of class (Internet, emails etc.)? 
Yes, I can assign learners to develop their understanding on a specific culture, 
where they will have to gather information using different resources (internet, mails, 
magazine, interviewing someone, etc.) and make like a small book or a video that contains 
important data of that investigation that they have made (food, touristic places, clothes, 
houses, interest, school, etc.) and finally will share in the classroom so that others may 
learn of what they have investigated. 
3. Can I can evaluate and select a variety of texts, source materials and activities which 
make learners aware of similarities and differences in sociocultural ‘norms of behavior’? 
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Yes, I can create discussion clubs f I have the opportunity I would make exchange 
of e-mail correspondence of native speakers, audios with native speakers talking, 
sometimes invite a native speaker to make conferences of intercultural communication. 
These activities will make learners explore another culture and expand their linguistic 
knowledge and ask them to use them in verbal and written communication in order to put 
them into practice, and help them to develop their sociocultural competence with the use of 
authentic materials. 
4. Can I evaluate and select activities (role plays, simulated situations etc.) which help 
learners to develop their socio-cultural competence? 
Yes, I can guide learner to participate in role-plays, doing exercises on critical 
thinking, presentation of projects, etc. It is good that the role-plays contain information that 
give learners the opportunity to practice what they have learned and giving ideas to learners 
of how this activity should be developed, so that they will understand, recognize and 
respect the concept of intercultural awareness. 
5. Can I evaluate and select a variety of texts, source material and activities which help 
learners to reflect on the concept of ‘otherness’ and understand different value systems? 
Yes, I can. One of the activities I can provide is reflective texts with which learners 
can make discussions and writing assignments. This may open an environment of 
understanding difference and similarities among themselves. I can ask learners to make 
conversations about matters of identity that lead to deeper dialogue about students’ own 
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and others’ experiences, and I can share stories that learners may feel identified and share 
anecdotes with their classmate. 
6. Can I evaluate and select texts, source materials and activities to make the learners 
aware of stereotyped views and challenge these? 
Yes, I can. Providing texts and materials about cultural pluralism, intergroup 
understanding, human relations, and different occupations, activities that are focused on the 
similarities and differences between different cultures, and role-plays where learners 
interpret different cultures lifestyle. All of these will encourage learners to appreciate and 
understand that in every culture they will always be differences and similarities and will 
help them to accept people as they are. 
7. Can I evaluate and select activities which enhance the learners’ intercultural 
awareness? 
 Yes, I can. By creating activities which do not focus only on language but also 
create interest in the learners to learn and discover more about other people that are 
different from them. Make simulation activities such as plays by taking different roles like: 
study abroad, volunteer in a hospital, travel, become a pen-pal of someone in another 
country, etc.). 
 
8. Can I evaluate and select a variety of texts and activities to make learners aware of the 
interrelationship between culture and language? 
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Yes, I can. This is an important issue due to the fact that the relationship between 
language and culture is extremely rooted. So I can provide texts and activities that are about 
the origin of the language, what are the behaviors of these people, and many others aspects. 
So that learners will not focus only in the structure of the language and the way is talked, 
but also on the cultural background of the language usage.  
5.2.3 Resources 
1. Can I identify and evaluate a range of course books/materials appropriate for the age, 
interests and the language level of the learners? 
 Most of the times I can, there are plenty of course books that contains several 
activities to develop by the learners, but not always they are contextualized according to the 
ages of the students. Some of them claimed to be for elementary students but when I start 
looking for some kind of easier exercises of X topic, I find that the activities to be 
developed of that topic are so much complicated than they are, making them look as an 
intermediate level. There’s no contextualization to help learners understand what are they 
following to, their learning process etc., images to related concepts, sometimes the 
grammatical aspect is incorrect.  
 
2. Can I select those texts and language activities from course books appropriate for my 
learners? 
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 Yes, I can. By following the standard as it was mentioned in the above question; 
these standards reflect the methodology that I should use to select appropriate texts and 
activities. I can also take into account the different capabilities, needs and differences of my 
learners, I should choose activities that will be useful for learners to develop their skills and 
strategies. These are the important aspects I should take into account to select texts and 
language activities from course books appropriate for my learners. 
 
3. Can I locate and select listening and reading materials appropriate for the needs of my 
learners from a variety of sources, such as literature, mass media and the Internet? 
 Yes, I can promote intellectual growth and critical thinking with the use of 
listening and reading materials such as literature, mass media and the Internet. Choosing 
reading and listening materials from these sources may increase the interest and the attitude 
in learners, due to the fact that I will take into account their likes/dislikes and the topics that 
they are more interested in. 
 
4. Can I make use of ideas and materials included in teachers’ handbooks and resource 
books? 
Yes, I can. After explaining different topics in the classroom, resource books can be 
helpful for learners to practice and review important information, for the preparation of 
learners in diverse backgrounds. Teachers’ handbooks can be useful for the teacher to know 
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how to manage the class, to know how to improve lectures, how and of what I can take 
advantage in my classes, etc. 
5. Can I design learning materials and activities appropriate for my learners? 
Yes, I can. I design materials depending on the ages, likes/dislikes and interest of 
the learners. The support of authentic materials may be suitable since it reflect real world 
and ways of knowing and doing things. If the learners are kids, I can create colorful 
activities with many pictures which call learners attention, provide games, songs, etc. If the 
learners are teens, then I can choose materials that are related to technology, the latest 
songs, videos and interactive games. Learners are more likely to pay focus and be excited 
about the class when it is relevant to them and linked to their interests.  
6. Can I recommend dictionaries and other reference books useful for my learners? 
Yes, I can. Depending on the standards since standards define language and content 
that certain learner of certain level is expected to achieve. 
7. Can I guide learners to produce materials for themselves and for other learners? 
Yes, I can. By helping my learners to be autonomous and giving to them 
appropriate academic choices, this helps them to be responsible and to go beyond what they 
have learned in class, raising their awareness of the learning process, encouraging learners 
to become researchers. 
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8. Can I select and use ICT materials and activities in the classroom which are 
appropriate for my learners? 
Yes, I can. By selecting activities based on the level of my learners and based on the 
topic that has been taught. I can select activities in excel, Google sketch up, using digital 
video, and also literature. It all depends on the topic, subject, and purpose of the activity 
that will enhance learning. 
9. Can I design ICT materials and activities appropriate for my learners? 
Yes, I can. By delivering interesting lessons, applying content knowledge using 
learner-centered educational approaches, and adding appropriate ICT within their own 
background. I can design activities that enable learners to acquire knowledge of school 
context and apply it into real life situation.  
10. Can I guide learners to use the Internet for information retrieval?  
Yes, I can. By guiding learners to search for some information of a topic and bring it 
into the class to share the new ideas they have find; to read books, to make tasks, etc. 
11. I can use and critically assess ICT learning programs and platforms? 
Yes, I can. This may be good for the improvement of teaching skills in view of the 
fact that on these programs or platforms I can design room for learners to make 
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discussions, upload information about specific topics, concept map, educational video, 
quizzes, etc.  
 
5.2.4 Lesson planning 
Identification of Learning Objectives  
1. Can I identify curriculum requirements and set learning aims and objectives suited to 
my learners’ needs and interests? 
 Yes, setting aims is very important due to the fact that when I set aims I am stating 
what my intention is and what is my hope to achieve with the lesson and the learners, and 
the curriculum must be based on the need of the learners. 
2. Can I plan specific learning objectives for individual lessons and/or for a period of 
teaching?  
 Yes, I can. Writing down what are my expectations about the achievement of my 
learners by the end of the lesson, and what I am going to do to make it possible,  
3. Can I set objectives which challenge learners to reach their full potential? 
 Yes, I can include activities which will lead learners to give all their effort to reach 
to their expectations. Activities that will enhance learners to think and make suggestions. 
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 4. Can I set objectives which take into account the differing levels of ability and special 
educational needs of the learners?  
 Yes, I can. I have to take into account the learners age, level, cultural background, 
and individual characteristics. This will include the different learning styles of the learners 
and their understanding. When setting objectives I always take into account the choice of 
teaching material; making sure that it is not too easy or too difficult for the learner, the 
objectives of the activity, and inform learners what I am expecting from them with the 
activity. 
5. Can I decide whether to formulate objectives in terms of skills, topics, situations, 
linguistic systems (functions, notions, forms etc.)? 
 Yes, I can. I always decide what I want to do in the lesson, which activities I should 
choose,, which skills, and language, the amount of time. And I also reflect on why do I 
want to prepare the class in such way.  
7. Can I set objectives which encourage learners to reflect on their learning? 
Yes, I can. Encouraging learners to monitor themselves and to identify what things 
went well, what did not went well, and what activities they consider they could perform to 
do better. 
 Lesson Content  
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1. Can I structure lesson plans and/or plan for periods of teaching in a coherent and 
varied sequence of content?  
 In this moment I am working in an institute where they already have their plan of 
the content that should be taught each day, I do not have to choose the topics; following 
their planning, all I have to do is to prepare my classes based on the topic they have 
established to teach. But if I had to, I am capable to do it taking into account the audience 
and their needs, teaching from the most basic things that is needed to learn first when 
learning a second language.  
2. Can I vary and balance activities to include a variety of skills and competences? 
 Yes, I can. When conducting a lesson I can plan activities that expose learners to the 
listening skill, where they will listen to conversations, songs, etc.; reading skill where they 
can interpret and reflect on texts; speaking skill, by participating in activities like 
discussions, and writing skill where they will compose texts for specific purposes.  
 3. Can I plan activities to ensure the interdependence of listening, reading, writing and 
speaking? 
 Yes, I can. In first place, by giving clear instructions and making sure that learner 
have understood what they have to do in order to develop the activity independently. Some 
activities could be: dialogues, role-plays, writing a letter, listening to and audio to obtain 
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specific information. With the result of the activity during and after it has being carried out 
I will ensure if independency is working out or if I need to improve teaching aspects.  
4. Can I plan activities to emphasize the interdependence of language and culture? 
 Yes, I can. Activities which will encourage learners to look for some similarities 
and differences between the target culture and their own. Involving learners in invisible 
cultural otherness and self-reflecting on the effect of their own culture on their language use 
in contact with individuals from other cultures. This will prepare them to live in a 
multicultural world.  
 5. Can I plan activities which link grammar and vocabulary with communication? 
 Yes, I can. When conducting a lesson, explaining grammar I always explain the 
meaning and use of vocabulary that are unknown by learners, since vocabulary is a vehicle 
to explain grammar structure that helps learners to develop communication skills. 
6. Can I plan to teach elements of other subjects using the target language (cross- 
curricular teaching, CLIL etc.)? 
 Yes, I can plan activities teaching elements in other subjects using the target 
language, by explaining the key vocabulary through images, providing videos, games, and 
activities for a deeper understanding of the topic.  For example with CLIL, using the 4C 
(Content, Communication, Cognition, Culture). conveying meaningful and coherent 
information that will involve learners in the different activities. 
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 7. Can I identify time needed for specific topics and activities and plan accordingly. 
 Yes, I can. Some topics are less complex than others for learners, so I need to know 
how much time is needed for learners to finish their activities. Considering the type of 
activities or topic. 
 8. Can I design activities to make the learners aware and build on their existing 
knowledge? 
 Yes, I can. Eliciting information from the learners, developing pre-listening and pre-
reading activities that will help learners to activate their previous knowledge. 
9. Can I vary and balance activities to enhance and sustain the learners’ motivation and 
interest? 
 Yes, I can. Providing meaningful activities for learners which are planned based on 
their level and interest. Different activities that may fit to different learning styles. 
 
10. Can I vary and balance activities in order to respond to individual learners’ learning  
Yes, I can. In my classes I employ different teaching strategies in response to the 
varied set of learning styles and also considering experience, background and age. I create 
activities that include video, mini-lectures, questions and answer, and role plays. These may 
54 
 
engage learners since they will be exposed to diverse learning styles activities that may fit 
to their own. 
11. Can I take on board learners’ feedback and comments and incorporate this in future 
lessons? 
 Yes, I can. Incorporating learners’ feedback and comments into future lessons is a 
way of considering the process of learning of the students and will be useful to help 
learners to strengthen certain things that they need to improve and to take advantage of 
their strengths.  
12. Can I involve learners in lesson planning?  
 Yes, I can talk about teaching with my learners and give them the chance to talk 
about the materials, structures, homework, and the way they learn. So when planning a 
lesson an implementing it in class learners may not feel unrelated to the topics and tasks, 
and learning may become more significant to them due to the fact that they will feel good 
to know that I am including their point of view in my lessons. 
 
Lesson Organization  
1. Can I select from and plan a variety of organizational forms (frontal, individual, pair, 
and group work) as appropriate? 
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 Yes, I can. I always try to prepare my learners to be flexible for different types of 
learning activities, creating a positive learning environment in the classroom.  I always try 
to sit learners in a way that I can see all of them all the time and can move freely to monitor 
them.  Depending on the activity I organize the learners in semi-colon, normal line, or 
circle. 
 2. Can I plan for learner presentations and learner interaction? 
 Yes, I can include appropriate activities which support the course, and the 
objectives may vary depending on the learner’s level like reading a text, collaborative 
activities (small projects, group discussions, etc.) 
 3. Can I plan when and how to use the target language, including metalanguage I may 
need in the classroom? 
 Yes, maybe when opening the lesson, when directing learners to complete a task, 
asking learners for awareness (elicitation), answering learners questions, when making sure 
that learners understand the lesson, when providing the lesson aim. 
4. Can I plan lessons and periods of teaching with other teachers and/or student teachers 
(team teaching, with other subject teachers etc.)? 
 Yes, I can. In the place where I work all the teachers normally meet to plan the 
lessons that will be carried out during the year or semester. We discuss what we consider 
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will be effective and share out different point to make a final decision in order to teach in a 
uniformed way. 
 
5.2.5 Conducting a Lesson  
A. using Lesson Plans 
1. Can I start a lesson in an engaging way? 
Yes, I can. By starting my classes in a fun way where I will create the opportunity 
and open space for my learners to participate. I can start my lesson with engaging activities 
like: asking fun questions and answer, where learners will choose a paper from a bag and 
answer it in the less time they can. I can also divide the class in two or three groups, 
learners will have to make a line and the teacher will give them a category (food, 
vegetables, fruits, animals) according to the order of the line each learner have to write on 
the board names of the food, vegetable, animals… following the alphabetical order, the first 
group who finishes are the winner and many other activities. Playing lottery, stop, broken 
phone, and many other are useful activities to start my classes in an engaging way. 
2. Can I be flexible when working from a lesson plan and respond to learner interests as 
the lesson progresses? 
Yes, I can. Working from a lesson plan let me feel flexible and secure, due to the 
fact that I am prepared to carry out my class in a good way and I do not have to be thinking 
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what to do next because everything is already set up based on my learner’s interest. The 
learners interest and the lesson progress will be effective since when planning the lesson I 
know what will be the necessary resources and materials that the class may need for learner 
to have a deeper understanding. 
3. Can I ensure smooth transitions between activities and tasks for individuals, groups 
and the whole class? 
Yes I can. Using routine and structure to help learners predict what is going to be 
next and what am I expecting from them, avoid having learners to do more than one 
activity at the time; this will keep learners calm and clever to process information. I can 
provide information to my learners before the lesson starts, informing them what will take 
place, what will happen first, and what last, etc. giving learners a concrete time that the 
transitions will happen. This will help to decrease individuals, groups and the whole class 
fear to change from one activity to another. 
4. Can I adjust my time schedule when unforeseen situations occur? 
Yes I can. That is why I consider so important to plan my lessons before entering to 
a classroom, due to the fact that unexpected situations may happen and it is important to be 
prepared to face them. If the time is not enough to do all what I planned then I can just 
continue to do the activity the other day. If the learners finished the task quicker than the 
time I expected them to study, then I must have an extra activity for them to do.  It is 
always important to have a plan B. 
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5. Can I time classroom activities to reflect individual learners’ attention spams? 
Yes, I can. It is challenging to find activities which will focus learners´ attention, 
but not impossible. I can try to design classroom activities that are motivating and that 
learners will enjoy, activities which will involve learners to participate fully; these activities 
should be adequate to learner’s level, in order to help learners to focus their attention for a 
long period of time.  
6. Can I finish off a lesson in a focused way? 
Yes, I can. At the end of the lesson I can ask the learners what they have learned 
and give them a review activity in order to see the progress they have made. Couple 
minutes before the class end I can ask learners to make a performance activity taking 
advantage of the new knowledge they have earned in the lesson, I can also ask learners to 
speak 60 second of all they remember that have been covered during the day (summarize).  
B. Content 
1. Can I present language content (new and previously encountered items of language, 
topics etc.) in ways which are appropriate for individuals and specific groups of 
learners?  
Yes, I can. In language content it is important to teach learners the structure of the 
language in order to use the language the way it should be used. Depending on the level of 
learners and their learning styles I will know which appropriate topics to use and how to 
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teach those topics. In order that learners may know how to use what have being taught 
before doing any type of activity.  
2. Can I relate what I teach to learners’ knowledge and previous language learning 
experiences? 
Yes, I can. Since linking new information to learner’s prior knowledge stimulates 
their interest and curiosity, and makes instructions more significant. To activate learners 
prior knowledge I can make use of graphic organizers, cooperative learning can also be 
useful so that they will share the knowledge and be engaged in their own learning. 
3. Can I relate what I teach to current events in local and international contexts? 
Yes, I can. TV news, the internet, the radio, and newspaper are helpful tools to teach 
to current events in local and international contexts. In my classes I can provide newspapers 
and read loud so that learners may listen carefully and then ask them questions to see who 
catches the most details; I can carry a map to the class and let learners watch a video of a 
news and then I will read statements of things that have happened according to the video 
and they will have to show in the map the place that it happened; I can provide a paper with 
different news and different headlines, learners will have to read and based on the context 
the will have to choose the correct headline that best fits each news. These activities and 
others will help learners to build their knowledge, vocabulary, comprehension, critical 
thinking, problem solving, and oral expression. And will also permit them to be informed 
of what is taking place all over the world while learning English. 
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4. Can I relate the language I am teaching to the culture of those who speak it? 
Yes, I can. It is essential since language is part of a culture, and learners need to 
know the cultural backgrounds of the language they are being exposed to. While teaching 
the language I may face situations where I have to introduce a specific cultural aspect so 
that learners will find the sense or content of what is being presented.  
 
C. Interaction with Learners 
1. Can I settle a group of learners into a room and gain their attention at the beginning 
of a lesson? 
Yes, I can. It is a challenging job that requires effective tactics. I use non- verbal 
procedure such as holding up my right hand, put my index finger at my mouth in a ‘‘sh’’ 
gesture indicates learners that they should be silence and attentive to me. Thanking 
learner’s for paying attention also promotes a good environment. It is very important to 
know that yelling at learners or using negative body language will not be the solution to 
settle learners and gain their attention in the classroom. 
2. Can I keep and maximize the attention of learners during a lesson? 
Yes, I can. By organizing the chairs in a way that learners will be able to focus on 
me, and in a way that I can be moving around the classroom to respond to learners 
questions and control their behavior. Beginning the lesson with examples and activities that 
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call learners attention, and will prepare them to do the activity. Asking learners if they have 
understood the instructions, and seeing if they can repeat them back. Using special signs 
that will let learners know that it is time to focus their attention on the lesson. Trying not to 
speak so much, include several questions while teaching so that learners can participate 
fully. These are useful to maximize learner’s attention and be successful in the classroom.  
3. Can I be responsive and react supportively to learner initiative and interaction? 
Yes, I can. By giving to them the opportunity to speak openly when they have the 
initiative to talk, and letting them feel good by listening to them carefully and supporting 
them so that they may see that you appreciate what they are saying. Creating an atmosphere 
in which they feel comfortable. 
4. Can I encourage learner participation whenever possible? 
Yes, I can. By assessing their prior knowledge, letting them teach each other for 
example before a test I can ask learners to form small groups and explain to each other all 
what they know about the topic. Allowing them to work together can be effective since they 
can discuss their task together and feel confidence to participate in the lesson due to the fact 
that they have the support of each other. Keeping learners busy, if I have to write on the 
board them I ask them to do something meanwhile so that they would not have the chance 
to lose their attention with other activities.  
5. Can I cater for a range of learning styles? 
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Yes, I can include a wide range of learning techniques; I can search for the right 
context and mixture so that learners may understand the lesson and feel motivated; I can 
engage learners in conversations about the subject matter, draw pictures of the concept, ask 
the learners questions, use body language, ask learners to take notes, use maps, charts, and 
graphics, etc. are activities that I can use to deal with learners with different learning styles. 
6. Can I make explicit and help learners to develop appropriate learning strategies? 
Yes, I can. By integrating in my lessons activities of problem solving, decision 
making, and critical thinking: I can ask learners to relate what they know with new lesson, 
making diagrams, charts, summarizing, using synonyms, etc. when preparing a lesson I 
take into account learners needs, interest, and strength since learners see teachers as an aid 
to fulfill their goals, so we should find the best way to help them. 
D. Classroom Management 
1. Can I take on different roles according to the needs of the learners and requirements 
of the activity (resource person, mediator, supervisor etc.)? 
Yes, I can. Being resource where I will take part of the activity learners are 
performing and they will see me as an aid to ask for some information, or to know how to 
write something. I can take the role of controller where when I am in front of the activity 
that is taking place, leading, giving important information, and organizing drills. I can be a 
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participant, where I will sit while learners do discussions, role-plays or dialogues only 
intervening at the end to provide feedback. 
2. Can I create opportunities for and manage individual, partner, group and whole class 
work? 
Yes, I can.  As long as clear instructions are provided learners will understand and 
finish the task quickly. While learners are working on their activities I provide individual as 
well as group feedback so that they may correct the mistakes that they have and develop the 
task correctly. I can design activities like providing flashcards to learners where they will 
have to talk about the specific information that the cards contains, explain to them what 
they have to do with the cards and then give them individual feedback as they prepare the 
task. 
3. Can I make and use resources efficiently (flashcards, charts etc.)? 
Yes, I can. If I am going to print flashcards I need to make sure that it has the right 
size, color, and the information that it contains fits with the lesson and are adapted to 
learners needs. I must choose good handouts, if I am going to use cards it is good to use 
good papers so that I would not have to be telling learners to take care of it, if it is possible 
I sometimes laminate them. 
4. Can I manage and use instructional media efficiently (OHP, ICT, video etc.)? 
64 
 
Yes, I can. Since instructional media have emerged in a variety of resources, and it 
is useful to complement my lessons. For example to perform many activities videos, ICT, 
OHP, and others. These resources make a more interesting class for learners and are useful 
for them to increase their learning developing creativity, communication skills, and other 
thinking skills. 
5. Can I supervise and assist learners’ use of different forms of ICT both in and outside 
the classroom? 
Yes I can. In view of the fact that ICT supplies teaching materials and improve 
lessons. For example: at home, with ICT I can assign learners to do specific activities from 
a blog, I can provide digital readings to complement or to cover topics that they have seen 
in class.  I can take advantage of ICT to use images to teach my lessons which calls 
learner’s attention, I can explain complex things, and I can create interactive classes which 
may be fun for the class. 
 
E. Classroom Language      
1. I can conduct a lesson in the target language? 
Yes, I can. By making language comprehensible, using vocabulary and materials 
that learners are familiar with, modeling all what I am conducting to my learners, using 
concrete materials (facial expression, movements, visual aids, and gestures), being pending 
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of learners’ language use, and keep verifying if learners are comprehending the lesson by 
asking them questions or providing activities for them to develop. 
2. Can I decide when it is appropriate to use the target language and when not to? 
Yes, I can. When performing speaking activities, sounds and symbols are 
sometimes difficult for learners to understand, so for a better understanding, apart from 
pronouncing the word I can show learners in written form the words that they do not 
recognize; then make learners repeat after me the right pronunciation of the word several 
times. I consider that it is not appropriate to use the target language when giving 
instruction, especially to beginners, since they may not understand clearly what to do, and 
this might cause frustration in them. 
3. Can I use the target language as metalanguage? 
  Yes, I can. For example when explaining something to my learners I can do it with 
the use of body language and gestures. This will facilitate learners learning and can focus 
their attention. 
4. Can I use various strategies when learners do not understand the target language? 
Yes, I can. By repetition asking the same questions and giving the same directions 
so that I may develop confidence in my learners, providing useful support for 
communication, teaching basic phrases, expressions, and commands so that learners will 
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have basic tools to communicate, making post and pasting it around the classroom with 
phrases so that learners may look at them when it is needed, and using motivational charts. 
5. Can I encourage learners to use the target language in their activities? 
Yes, I can. With role-plays, conversations, and interesting activities that draw 
learner’s attention, since they use phrases and vocabulary they have learned to 
communicate. When learners are performing activity and make mistakes I do not correct 
them immediately. At the final part of the task I sum up the mistakes and correct in general, 
so that learners may not be discouraged and lose their will to use the target language in 
their activities because of fair to be corrected. 
6. Can I encourage learners to relate the target language to other languages they speak 
or have learned where and when this is helpful? 
Yes, I can. Relating the target language to other language that learners speak can be 
helpful more than all for instructions, since it gives learners the facility to make use of their 
prior knowledge so that they can learn a new one. When learning new vocabulary it is 
helpful to encourage learners to associate the new vocabulary to something of their L1 in 
this way learners will learn vocabulary quickly due to the fact that there will always be 
something to remember them it.  
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5.2.6 Independent learning 
A. Learner Autonomy 
1. Can I evaluate and select a variety of activities which help learners to reflect on their 
existing knowledge and competences? 
Yes, I can. By cooperating on pair and groups work (learners can discuss topics in 
group to develop their task making use of their existing knowledge), when learners learn 
something new, I can work rapidly making use of the new language they have learnt, Using 
valuable and familiar materials that will activate learners mind and lead them to use to 
make use of their existing knowledge. 
2. I can evaluate and select a variety of activities which help learners to identify and 
reflect on individual learning processes and learning styles? 
Yes, I can. Varying with the materials and activities which will provide maximal 
advantage to the difference of my learners. For example the use of PowerPoint 
presentations where learners can do visual activities, the use of videos, audio, etc. with 
these materials I can involve learners in different activities such as: speaking listening and 
writing, where they can produce and notice for themselves the improvements that they have 
had.  
3. Can I guide and assist learners in setting their own aims and objectives and in 
planning their own learning? 
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Yes, I can. By the implementation of learning target, planning and implementing 
effective instructions through the combination of action, words and pictures, of what I want 
my learners to achieve from the lesson; and are helpful for students to see how to set their 
aims and objectives to achieve their own learning. This increases learners motivation and 
give them confidence to achieve their objectives. 
4. Can I evaluate and select tasks which help learners to reflect on and develop specific 
learning strategies and study skills? 
Yes, I can. In reading comprehension I can use ask learners to underline the main 
idea of the text (skimming-scanning); for speaking I can provide audio or videos where 
learners can listen and watch different conversations or songs and making use of imitation 
both in and outside the classroom. If when learners ask questions, not all the time I should 
give the answer to them I can Encourage them to make use of their learning materials 
(dictionary, reading/work books). All these activities will help learners to reflect on and 
develop specific learning strategies and study skills. 
5. Can I assist learners in choosing tasks and activities according to their individual 
needs and interests? 
Yes, I can. Even though I have to admit that it is something very challenging and 
sometimes difficult, but very important since students will not be engaged if the topic is not 
connected to what learners need or like to do. If I have into account real situations or 
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learners experiences it may be very effective. It all depends on the level of the learners; 
depending on the levels are the interests and the difficulties of the topics. 
6. Can I help learners to reflect on and evaluate their own learning processes and 
evaluate the outcomes? 
Yes I can. An effective way is filming learners while they perform oral 
presentations or assign them to record themselves so that they may have the chance to 
watch or listen to themselves, see their strengths and weaknesses and correct themselves. 
Another way is by assigning written task and exchanging it through the whole class, 
learners will see and correct others mistakes and give feedback, this may help to create 
awareness in learners to avoid these types of slips or errors. 
 
B. Homework 
1. Can I evaluate and select tasks most suited to be carried out by learners at home? 
Yes, I can. Homework should be assigned for developmental feedback about 
learning. I must make sure that learners have understood the topic before assigning the 
homework; learners need to be familiarized with the topic, not a new learning. If I am going 
to ask learners to bring a presentation of their dreamed place, before I have to provide an 
example with vocabulary that may be necessary for learners to develop their task. I can 
assign writings based on guidelines I have given to my learners, oral presentations, 
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memorizing specific vocabulary for a specific use in a specific activity, exercises from the 
workbook or grammar book, readings, free writings, etc. 
2. Can I set homework in cooperation with learners? 
Yes, I can. Setting homework that may be little challenging for learners, but not 
impossible to do, nor too long, the idea is not frustrating learners. The fact of homework in 
my point of view is for learners to consolidate what they have learnt in class by engaging 
themselves at home. 
3. Can I provide necessary support for learners in order for them to do homework 
independently and assist them with time management? 
Yes, I can. praising their effort and independence when learners develop a task, but 
not all the time. Modeling learning, before leaving homework give learners a clear example 
of it and make sure that they understood so that at home they may be able to complete the 
task independently. Avoiding criticism and punishment if the leaners do not make the 
homework of did it incorrectly. Encouraging learners to make a schedule for the different 
activities that they are going to do at home, depending on the difficulty of the activity. 
4. Can I assess homework according to valid and transparent criteria? 
Yes, I can. Providing feedback to learners that will empower them to improve, 
motivating learners to undertake appropriate words, supporting leaners with feedbacks and 
guide them to do better. I need to know the right moment to give feedback, so that learners 
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would not feel embarrassed or disrupt their reflective process, this will be helpful to build 
confidence in learners and let them see what they are doing well and what they need to 
improve (strengths and weaknesses). 
 
C. Projects 
1. Can I plan and manage project work according to relevant aims and objectives? 
Yes, I can. By planning different activities for the project, identifying what is needed to be 
done, and having clear what is the aim and objectives of the project, investigating the topics 
and all the ideas that has to do with the project, making diagrams and to see all what will be 
needed (material, people, process, etc.), knowing how to plan the project (what is the 
correct order, what comes first or last). 
2. Can I plan and organize cross-curricular project work myself or in cooperation with 
other teachers’? 
Yes, I can. Providing innovating thinking and developing common concepts and 
skills about various subjects and sharing different point of view and ideas of how is the best 
way to organize the project, and gathering information. In this wear a clear understanding 
of matters will be developed to organize the project which will be a help to build support to 
the school program. 
3. Can I assist the learners in their choices during the various stages of project work? 
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Yes, I can. Assessing learners first by offering them ideas of the type of topics they 
could use to make the project, encouraging them to be authentic, and to think on the 
purpose of the project; teaching them about the different steps and process they have to go 
through for the development of the project, checking their projects from the moment they 
start until the end in order to give them feedback on things that is needed to improve.  
4. Can I encourage learners to reflect on their work (diaries, logs etc.)? 
Yes, I can. Talking to them about the learning process, focusing both in learning 
and content, encouraging students to plan how they will learn and to have clear the purpose 
of their work (for which reason they are doing it). I can encourage learners to write daily 
reflections in order to see the process of their thinking etc. will be helpful for learners to be 
active in their own learning. 
5. Can I help learners to use relevant presentation tools? 
Yes, I can. Depending on the task and the ages or level of the learners I can 
recommend them useful presentation tools for the development of their task. Some 
presentations are: slideshare, prezi, EWC presenter, sliderocket, powerpoint presentations, 
etc. 
6. Can I assess the process and outcome of project work in cooperation with learners? 
Yes, I can. Helping them to develop skills and confidence, creating an environment 
that helps learners to analyze, ask questions, and explore their ideas, creating rubrics to 
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ensure that the assessment will be specific and useful, involving learners in the assessment 
in order to let them reflect on their project which will promote self -direction learning. 
 
D. Portfolios 
1. Can I set specific aims and objectives of portfolio work (for coursework, for 
continuous assessment etc.)? 
Yes, I can use portfolio to capture learning for experience due to the fact that it 
helps learners to reflect and think and be involved in their process of learning, it can be 
used, to experience the excellence of their task, to see the progress that learners have, and 
to modify the way that I am teaching. Portfolios are an essential resource to record 
developing skills and knowledge that will lead to progress.  
2. Can I plan and structure portfolio work? 
Yes, I can. In it I shall include lesson plan, learner’s projects, records, and 
evaluations. Portfolios are a combination of written and teaching reflection. The planation 
of the portfolio must have a specific order such as: Title, date, name, description, 
interpretation, and comment. 
3. Can I supervise and give constructive feedback on portfolio work? 
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Yes, I can. It is important not to state things negatively to learners, I should tell 
them to correct something in a polite way, and I should give them recommendations, but 
also be open to listen to their point of view. The importance of not focusing only on the 
wrong things that learners do is to avoid frustration and low self-esteem. I should also 
congratulate them for the good things they have done. 
4. Can I assess portfolios in relation to valid and transparent criteria? 
Yes, I can by contributing to the full development of learners. I can assess and 
credit what learners know and can do, I must be flexible and try not to let learners feel that 
they are being attacked, giving them ideas of how to achieve the things they need. 
5. Can I encourage self- and peer assessment of portfolio work? 
Yes, I can. Since pair assessment will help learners to see and analyze the quality of 
their own work. Peer assessment can help learners to become better language learners since 
they will have the chance to see what they are doing and what they need to improve. I can 
improve tools and strategies for peer and self-assessment. 
 
E. Virtual Learning Environments 
1. Can I use various ICT resources (email, web sites, computer programs etc.)? 
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Yes, I can. This is helpful to transform teaching practices; to create suitable learning 
environment. ICT resources may play an important role in learners’ process of learning, 
Since learners are used to these resources and are always be exposed to them. So it can help 
to draw their attention. 
2. Can I advise learners on how to find and evaluate appropriate ICT resources (web 
sites, search engines. computer programs etc.)? 
Yes, I can. ICT resources are good to support learners in their different needs, 
advising my learners how to find and evaluate appropriate ICT resources will help learners 
to become creative, use relevant tools to solve their academic problems, and improve the 
quality of their presentation. Technology will help to raise learner’s motivation and 
capacity to learn. 
3. Can I initiate and facilitate various learning environments (learning platforms, 
discussion forums, web pages etc.)? 
Yes, I can. Learning environments that will interact learners and integrate them with 
other learners and learn the language having fun, provide quizzes, resources to complement 
what have been though in class, distance learning, etc. A platform where learners can strike 
up conversations or debates with the purpose to improve their skills.  
F. Extra-curricular Activities 
76 
 
1. Can I recognize when and where the need for extra-curricular activities to enhance 
learning arises (learner magazines, clubs, excursions etc.)? 
Yes, I can. For example if I notice that my learners are weak in any specific skill I 
can enhance extra-curricular activities which will be helpful to let them practice and 
improve, but I can also plan extra-curricular activities even though learners do not need it. 
It can be useful for learners to improve day by day in their process of learning. Extra-
curricular activities provide many benefits for learners, among these are activities that may 
help learners to make contributions, raise their self-esteem, etc.  
2. Can I set aims and objectives for school trips, exchanges and international 
cooperation programs? 
Yes, I can. These programs will promote potential interest to learn about the values 
and strength of the place they are exchange to, through many activities like visiting 
historical places, observing local industry, experiencing their culture, and will enjoy of the 
opportunity to meet new people and make friends with whom they can have constant 
conversation, exchange information, and practice their skills.  
3. Can I help to organize exchanges in cooperation with relevant resource persons and 
institutions? 
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Well, this may have its difficulties, I have never been involved in these types of 
programs nor with people who do exchanges, but it is a matter of organization and will to 
do so. 
4. Can I evaluate the learning outcomes of school trips, exchanges and international 
cooperation programs? 
Yes, I can. It exposes learners to have new experiences, and engage learning about 
others, the knowledge that the learners gain will have impact on their learning process since 
they may experience both things that were discussed in class, and things that they may 
never hear about.  
5.2.7 Assessment of learning 
A. Designing Assessment Tools 
1. Can I evaluate and select valid assessment procedures (tests, portfolios, self-
assessment etc.) appropriate to learning aims and objectives? 
  Yes, I can. Choosing the best techniques for the progress of learners, watching or 
analyzing my learners, see what are their need, analyze in what do they need to improve, 
see which type of activities will be appropriate for their process of learning. To evaluate 
and select valid assessment procedures I also need to evaluate myself, to see if what I am 
doing is really complying with the objectives of the learning process. 
2. Can I negotiate with learners how their work and progress should best be assessed? 
78 
 
Yes, I can. Assessment is very important for the educational development to reach 
to the progress of learners. When assessing it is good to give learners the chance to 
participate and share their point of view of how they would like their works or evaluation to 
be, this may be helpful for me to have into account when preparing the class. 
3. Can I design and use in-class activities to monitor and assess learners’ participation 
and performance? 
Yes, I can use reflective activities, setting learning target, and time management 
which will help learner to improve their skills, which will clarify my doubts, and which will 
be the guide to get up into order what need to be organize. 
B. Evaluation 
1. Can I identify strengths and areas for improvement in a learner’s performance? 
Yes, I can identify them. Depending on the way learners do thing, I can notice their 
strengths and thing that requires improvements. I can congratulate learners when what is 
done is correct and if there is something that requires improvement I let them know and 
give them recommendations. I should respect learner’s differences and needs, this could be 
an important tool that helps me to design my classes based on the need of the learners and 
the things that requires improvement. 
2. Can I assess a learner’s ability to work independently and collaboratively? 
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Yes, I can. Supporting learners when they learn together will help learners to clear 
their doubts and let them have a better understand since when they work collaboratively 
they can evaluate the ideas and way of thinking of others, monitor their work, asking for 
information, etc. When learners work individually it is also a positive aspect since they are 
able to set manageable goals, they have the ability to manage their own time and focus on 
their own task as they want. 
3. Can I use the process and results of assessment to inform my teaching and plan 
learning for individuals and groups (i.e. formative assessment)? 
Yes, I can. The advantage of assessment is to take into account the weaknesses of 
learners to plan activities which will help them to do better, and also considering their 
strengths do activities which will be nourishing for them to continue doing better.  I will be 
guide to see what decision I need to take based on the evidence I have. 
4. Can I present my assessment of a learner’s performance and progress in the form of a 
descriptive evaluation, which is transparent and comprehensible to the learner, parents 
and others? 
Yes, I can. As the own word says. Formative assessment which will help me to 
design instructions that will promote learners growth. Managing the environment to engage 
learners, coordinating the resources for the appropriate attention of learners.  
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5. Can I use appropriate assessment procedures to chart and monitor a learner’s 
progress (reports, checklists, grades etc.)? 
Yes, I can. The use appropriate assessment procedures to chart and monitor a 
learner’s progress will help me in the planning of different lesson based on the needs of 
learners; it will help me to vary on techniques. Monitoring may help me to see the 
challenges, and the way I must response toward it. 
6. Can I use assessment scales from the Common European Framework of Reference? 
Yes, I can. Based on the different level of the learners I will know that to include in 
my classes to cover effectively the four skills. The common European framework is 
important to use since it a guideline for the achievement of learners who are learning a 
foreign language. 
7. Can I use a valid institutional/national/international grading system in my assessment 
of a learner’s performance? 
Yes, I can. Grading is the way to measure the quality of learner’s achievement. It 
will help me provide information of the learners. I can use a valid 
institutional/national/international grading system in my assessment of a learner’s 
performance which will contribute to the improvement of the learner.  
8. Can I assign grades for tests and examinations using procedures which are reliable 
and transparent? 
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 Yes, I can. When grading an examination or test identifying the knowledge that the 
learner had with the set of questions that are asked whether the questions are easy or not. I 
give each question of the test or examination a point depending on the way it is responded, 
for example 0.5 and at the end of the exam I sum up all the numbers and the result is the 
total that each learner earned. In this way I can justify my grade and not only give grades 
based on what I think each learner should get.  
 
C. Self- and Peer Assessment 
1. Can I help learners to set personal targets and assess their own performance? 
 Yes, I can. By providing students with opportunities, teaching them and engaging 
them in specific strategies, asking learners to set a goal for the, progress of their own 
learning, and asking them to reflect on their performance; these will let them make 
decisions since not all the time it is good to tell or instruct learners all what they should do 
and it will also help them to process information efficiently and to have confidence in their 
selves. 
2. Can I help learners to engage in peer assessment? 
 Yes, I can. First I have to identify the peer activities that would be the appropriate 
for students, and then I have to prepare some guidelines that learners will have to follow. I 
can encourage my learners to be supportive as possible when assessing their peer work, and 
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it is significant to tell the learners the importance of following the guidelines so that when 
assessing they would not be any misunderstanding. 
3. Can I help learners to use the European Language Portfolio? 
 Yes, I can. Providing backgrounds and information about the portfolio, presenting 
and discussing examples and issues, etc. 
  
D. Language Performance 
1. Can I assess a learner’s ability to produce a spoken text according to criteria such as 
content, range, accuracy, fluency, appropriacy of register etc.? 
 Yes, I can. By understanding what my learners intend to say, analyzing the type of 
vocabulary that is being used by the learner, analyzing if what my learners are saying are 
coherent or not, etc. all these are helpful for me to assess a learner’s ability to produce a 
spoken text. 
2. Can I assess a learner’s ability to produce a written text according to criteria such as 
content, range, accuracy, cohesion and coherence etc.? 
 Yes, I can assess their prior knowledge and skills, checking the words that are 
written, their fluency in writing, their spelling in words, cohesion and accuracy on what 
they are writing, read the text carefully assess if it has coherency. 
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3. Can I assess a learner’s ability to understand and interpret a spoken text such as 
listening for gist, specific or detailed information, implication etc.? 
 Yes, I can assess if the learners understanding the main points and assessing if they 
clearly follow articulated speech. For example in a specific listening activity I can identify 
if learners understood or nor by the way they respond the questions, if their answers are 
coherent or not or if they are correct. 
4. Can I assess a learner’s ability to understand and interpret a written text such as 
reading for gist, specific or detailed information, implication etc.? 
 Yes, I can. By asking questions about the text whether they are orally or written in 
multiple choice or answering freely. Based on their answers I will notice if they have the 
ability to understand or not. 
5. Can I assess a learner’s ability to engage in spoken interaction according to criteria 
such as content, range, accuracy, fluency and conversational strategies? 
 Yes, I can. When learners are engaged in a spoken interaction the best way to notice 
if their speaking skill is well developed is by evaluating if what they are saying is coherent 
in order to know if they understand and also by evaluating the context of the things that the 
learners are saying and the structure and vocabulary. 
6. Can I assess a learner’s ability to engage in written interaction according to criteria 
such as content, range, accuracy and appropriacy of response etc.? 
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Yes, I can. Based on the context that is written if I can understand the main Idea that 
learners want to say about their written task. 
E. Culture 
1. Can I assess the learners’ knowledge of cultural facts, events etc. of the target 
language communities? 
 Yes, I can. Maybe by analyzing self-expression, individual thinking, and personal 
choice. The way learners answer to some questions about diverse cultures or the way they 
respond when the topic is about cultural aspects. 
2. Can I assess the learners’ ability to make comparisons between their own and the 
culture of target language communities? 
 Yes, I can assess the learners’ ability to make comparisons between their own and 
the culture of target language communities by the attitude learners have toward the culture 
of the target language community when making comparisons. 
 3. Can I assess the learner’s ability to respond and act appropriately in encounters with 
the target language culture? 
Yes, I can. By assessing if learners have acceptance of other cultures, letting learners to be 
in contact with sounds, meaning, and grammatical forms. 
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F. Error analysis 
1. Can I analyze learners’ errors and identify the processes that may cause them? 
 Yes, I can. Some learner’s error mostly all the time are due to the structure of their 
native language (the influence of L1 in the L2). 
2. Can I provide constructive feedback to learners concerning their 
errors/interlanguage? 
 Yes, constructive feedback improves learner’s language and enables them to notice 
the barrier between their interlanguage and their target language. Constructive feedback 
will help learner to be aware of their errors and will help them to do better to improve their 
language skills. 
3. Can I deal with errors that occur in class in a way which supports learning processes 
and communication? 
 Yes, I can. By emphasizing on the correct pronunciation, make learners do choral 
repetitions, asking a volunteer to pronounce words or phrase, if learners make a mistake I 
can repeat what they said but making emphasis in the incorrect part so that they may think 
again and correct themselves.   
4. Can I deal with errors that occur in spoken and written language in ways which 
support learning processes and do not undermine confidence and communication? 
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 Yes, I can. This is not an easy task, since many learners do not like to receive 
corrections because they think that they do everything good or some learners feel ashamed 
when you correct them. Thanks my teacher to be process, I have learned that not all errors 
should not be corrected at the same time due to the fact that it could highly affect learners 
motivation and confidence and not all errors should be corrected on the ground that learners 
will feel that everything they do or say is wrong. Correcting individual learners at the end 
of the lesson, making a general correction to the entire classroom at the end of the lesson, 
and self-assessment will help them to become autonomous learners are good ways to 
support learning processes and do not undermine confidence and communication. 
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6. Conclusion 
This paper was developed with the help of the European portfolio for students teachers of 
language (EPOSTL) which is a reflection tool for language teacher education and consist of 
different sections which are Personal Statement where student teachers answer some 
questions about their own experiences and expectations related to teaching. The most 
important part of the EPOSTL is Self-Assessment as the main function of it is providing 
assessment. Self-assessment section “identifies a core of 193 didactic competences which 
are stated as ‘can-do’ descriptors that enable reflection and self-assessment at different 
steps of teacher education, glossary, index, etc. This exercise helps me to reflect on the 
didactic skills and knowledge to teach English, it helps me to monitor my progress and take 
advantage of my teaching experiences; it helps me to assess my own didactic competences, 
it helps me to raise awareness of my strengths and weaknesses in teaching, it has 
encouraged me to plan and reflect on the important task of planning lesson based on 
learning aims and objectives, and had taught me that being autonomous is a key aspect to a 
successful teacher. After developing this document I have realized that there are many 
aspects in my teaching process that I need to improve, they are things that I did not take 
into account but they have made me realize that when teaching they play an important role 
for both my professional growth and the progress of my learners. I have explored many 
aspects such as the importance of cultural backgrounds that maybe I was not taking into 
account in my classes, however now I consider essential in a language class. I have realized 
that ICT materials are helpful to create autonomous learners since it encourage them to 
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become researchers, and also that designing platforms are useful for learners and give them 
more interest to learn since these are things that draw their attention and motivates them to 
study. The impact of this project upon my professional and personal growth was very 
important, due to the fact that it takes me back to school times and to when I first started 
my teacher to be process. It let me reflect on many aspects that maybe were not effective in 
my process and now I would like to improve to be a better language teacher and to give a 
better education to my language learners. 
 
 
 
 
 
 
 
 
 
 
 
89 
 
7. Reference 
 colombia Bilingüe. (2012). 
http://educacionyeducadores.unisabana.edu.co/index.php/eye/article/view/2172/295
1. 
Cameron, L. (2004). Teaching Language to Young Learners. En Learning English Through 
Task and Activities. Cup. 
Halliwell, & Susan. (2002). En Teaching English in Primary Classroom. 
Harmer. (2011). The practice of English Language Teaching. En Teeaching Grammar (pág. 
chapter 13). Pearson Longman. 
Lyne. (2004). Teaching Language to Young Learners. En Cameron, Learning Language 
Through Task and Activities (pág. chapter 2). CUP. 
Marco Común Europeo de Referencias Para las Lesguas. En Aprendizaje, Enseñanza, 
evaluación. http://www.mineducacion.gov.co/1621/articles-
237704_archivo_pdf_marco_europeo.pdf . 
Newby, D., AllanRebecca, Fenner, A.-B., Jones, B., Komorowska, H., & SoghikYan, K. 
(2007). A Reflection Tool for Language Teacher Education. En European Portfolio 
for Student Teachers of Language. 
Richards. (2001). En Rogers, pproaches and Methods in Language Teachin. CUP. 
Scrivener. (2005). En Learning Teaching. Macmillan. 
Thombury, (2002).  How to Teach Vocabualry. Pearson Longman. 
Thombury, (2005). How to Teach Speaking. Pearson Longman. 
 
 
 
 
 
